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Abstract 
 
The rise of humanism has been found since the World War II. When brutality has 
spread across the world, it starts to make us revisit the question “how to be a human”. 
After witnessing the brutality of wars, one of the important missions for an educator is 
to educate students to be good citizens. This is the basic concept of citizenship. 
Citizenship education has not received much attention in Hong Kong. It is until 1990s 
the Hong Kong government starts to realize the importance of it. Facing a few times 
of failure and criticism, the Hong Kong government has received little credit for 
practicing citizenship education. Humanistic citizenship cultivation is seen as an 
empowerment to students. Integrating all the literature and findings, the author 
suggests that pre-service teachers practicing humanistic citizenship education may 
encounter the dominant discourse resisting the cultivation but at the same time 
assessment and scaffolding might provide a chance for the humanistic citizenship to 
thrive. This research aims to bring humanism into citizenship education. It will first 
define humanistic citizenship education. Then it will suggest challenges and 
opportunities in practicing it from a pre-service teacher’s perspective. 
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Chapter 1 
Introduction 
1.1 Background 
Based on the Treaty of Nanking signed in 1842, Hong Kong was a British colony. The 
colonization has brought western cultures to Hong Kong, transforming Hong Kong 
into an international knowledge-based city which requires quality education to sustain. 
The bilingualism of Chinese and English is one of the proofs that Hong Kong has a 
mixed culture embedded inside society, including its education system (Johnson, 
1997). 
 
An educational paradigm shift has been discovered in Hong Kong since the start of 
the 21
st
 century. Debates about educational orientation spark off in the education field, 
arguing for the preference over an academic-oriented or a whole-person education. 
Hong Kong government, however, has provided an evident preference to the latter. 
Education Commission (2000) stated in the Hong Kong Education Reform Proposal 
that all-around development and moral and civic education are two of the key 
objectives the government aims to achieve. 
 
1.2 Purpose of the Study 
The major purpose of this study is to investigate citizenship education on a humanistic 
ground and identify the challenges and opportunities in practicing it by pre-service 
teachers. Teachers, as mediators of a curriculum, require capability to bring out the 
values behind it. On the practical ground, both limitations hindering teachers’ 
performance and hope for students’ growth do exist. Humanistic citizenship should 
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deserve some attention if it is the teacher who has the responsibility to cultivate 
students with benevolence. 
 
Teacher training should not only include pedagogy of direct knowledge transmission 
but also how to construct a more humanistic environment for students to grow into 
socially-caring citizens. In the post-colonial era, citizenship has never been as 
important as it is stated in the 2009 education reform, which is a recent movement. 
Due to the colonization, fundamental inheritance of humanistic citizneship education 
from the past seems difficult. Pre-service teachers, therefore, have the first-hand 
experience in pioneering this new responsibility. 
 
To serve the above purpose, this research will be based on three research questions: 
 
(1) What are the developing concepts of citizenship education over the 
documentary changes for Hong Kong education reform? 
(2) How is citizenship constructed by student-teachers upon graduation? 
(3) What are the challenges and opportunities for a student-teacher to cultivate 
humanistic citizenship? 
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Chapter 2 
Research Methodology 
2.1 Research Design 
This research is comprised of a conceptualization of humanistic citizenship and an 
analysis on an application of the concept into a real classroom setting by a pre-service 
teacher. Due to the limited research on the concept of humanistic citizenship 
education (cultivating citizenship based on humanism), the first two research 
questions serve the purposes of establishing it. The first research question concerns 
the historical development of citizenship education in Hong Kong. This is to posit the 
research in the Hong Kong context. In order to further define citizenship, the second 
research question aims to reveal some pre-service teachers’ conceptualization of 
citizenship (3.2 of Chapter 3). Integrating the first two research questions with a 
literature review on humanism (3.3 of Chapter 3), the concept of humanistic 
citizenship will then be defined. The concept will go through a validation by putting it 
into practice. At the end, challenges and opportunities for the application of the 
concept will be outlined, which answers the third research question. 
 
2.2 Data Collection 
To address the first research question, literature related to Hong Kong citizenship 
education will be reviewed. By summarizing the history, the developing concepts on 
citizenship education will be revealed (3.1 of Chapter 3). As for the second research 
question, pre-service teachers’ conceptualization on citizenship will be gathered 
through a small-scale survey of 43 pre-service teachers. Questions include… 
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(1) What key question do you want to ask about citizenship education for 
your continual inquiry? and; 
(2) What major dimension can you identify as the quality of citizenship to 
be cultivated in Hong Kong? 
 
The third research question will be addressed with an autoethnographic study. A 
teaching diary will be kept and the content directly reflects the daily encountering 
during the teaching practicum. Besides the diary, there will be audio-recording of the 
lessons for further analysis of the application of humanistic citizenship education. 
 
2.3 Data Analysis 
The literature collected will be reinterpreted and integrated for establishing the 
foundation of humanistic citizenship. An integrative approach will be adopted to 
consolidate related concepts into a definition with sufficient explanatory power for 
this study (3.4 of Chapter 3). 
 
Discourse analysis will be adopted for all written and audio data collected. According 
to Tannen (n.d.) from the Linguistic Society of America, discourse analysis is 
performed to outline the meaning and ideology behind sentences. The tapescripts and 
the reflective diary entries are presented in Appendix 1 and Appendix 2 respectively. 
There will be no chapter describing the tapescripts as it will be directly analysed in 
Chapter 4 and 5. Through applying discourse analysis, the underlying meanings and 
assumptions of the written and the audio data will be outlined for constructing and 
supporting arguments. 
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Chapter 3 
Conceptualization of Humanistic Citizenship 
3.1 Hong Kong Citizenship Education Evolution 
The citizenship education in Hong Kong has been highly political. Historically 
speaking, Hong Kong remained as a colonial state from 1840s to 1997. Being a 
British colony, Hong Kong residents was once regarded as simply colonized people 
rather than citizens. Most power was in the hand of the government. The appointment 
of the governor was executed by the British government. Executive Council for 
making highly important decisions was also established with the purpose of assisting 
the British governor, resulting in an administrative-led system. 
 
Citizenship education in Hong Kong had been ignored until 1980s. Law (2004) 
explained this phenomenon with three factors – (1) the social instability resulted by 
the unrest in 1960s, (2) limited civil participation due to the restricted democracy at 
that time and (3) a transition of identity from a self-perceiving colonial subject to a 
citizen of Hong Kong. The closer to the day of the handover, the more eager the Hong 
Kong government felt to impose quality citizenship education. One of the prototypes 
of formal citizenship education in Hong Kong was the subject Economic and Public 
Affairs (EPA). In 1976, the Director of Education at that time – Kenneth Topley – 
commented that a great majority of schools had made EPA a compulsory subject for 
junior form students (Hong Kong Hansard, 1976).  
 
In 1984, Curriculum Development Committee (CDC) stated the rationale of providing 
EPA education is to prepare students to be well-informed, rational and socially 
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concerned adults (CDC, 1984). It even explicitly stated that EPA was an education for 
citizenship. In light of this, a set of objectives were formulated as (p.7): 
 
(a) to help pupils know and understand the society in which they live; 
(b) to develop pupils’ awareness of social and economic problems and to 
foster their appreciation of individual, group and Government efforts 
in solving them; 
(c) to develop a sense of social responsibility by encouraging 
participation in appropriate activities for community improvement; 
and 
(d) to help pupils acquire the skills to gather, interpret and evaluate 
information, as well as the ability to identify problems and offer 
solutions through logical thinking. 
 
Claiming to meet the objectives, the structure of the lesson by then was constituted as 
follows (Table 1). 
 
Level Topics included 
Secondary 1 - The growth of Hong Kong 
- The people of Hong Kong 
- Citizenship 
- Food, water and power supply 
- Transportation and communication 
Secondary 2 - How Hong Kong is governed 
- Law and order 
- Education, social welfare, housing 
- Public health 
Secondary 3 - Hong Kong industries 
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- Hong Kong as trade and financial 
centre 
- Pollution and conservation 
- Social evils: its prevention and 
remedies 
- Mass media 
- Consumer education 
Table 1. EPA course curriculum in 1984 
 
However, the implementation of EPA did not guarantee a quality citizenship education. 
A few scholars have commented on this subject on a critical ground. Chan (1996) 
suggested that despite the inclusion of citizenship education in secondary 1 level, the 
subject failed to integrate citizenship with other topics, resulting in a disappointing 
failure in stimulating students’ interest in citizenship education. The insufficient life 
experience of Hong Kong socio-political structures was likely to be the reason. 
Strangely enough, Chan (1996) realized, notwithstanding the major aim of cultivating 
citizenship as suggested by CDC in 1984, citizenship was not even mentioned in the 
other two levels. 
 
Tse (2000) made an even stronger criticism towards the syllabus and textbooks of 
EPA. As he argued, there was no citizenship orientation, neither the establishment of 
national patriotism nor democracy, treated as a primary goal of this subject. The 
content of the syllabus only encouraged a blind appreciation towards the government 
efforts in serving the people, which is not in line with critical education. He also 
criticized the syllabus was dominated by intensive factual knowledge rather than 
cultivation of participatory citizenship or political literacy. Consequently, rote 
learning had been promoted. Worse still, his analysis suggested that most of the EPA 
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textbooks provided a rather ambiguous, passive and parochial interpretation of 
citizenship which was not beneficial to the cultivation of citizenship.  
 
After the handover in 1997, the change of Hong Kong’s collective political identity 
even further urged the government to launch civic education. The failure in EPA 
might have probably encouraged the government to implement the controversial 
national education. No sooner had President Hu Jintao delivered his speech in June 
2007 to call for national education in Hong Kong, the policy address (2007) 
mentioned: 
 
“… we will attach great importance to promoting national education 
among our young people, so that they grow to love our motherland and 
Hong Kong, aspire to win honour and make contributions for our country, 
and have a strong sense of pride as nationals of the People's Republic of 
China.” (p.50) 
 
Mentioning the words “pride” and “nationals”, the policy address made a steadfast 
stance, on behalf of the Hong Kong government and probably the People’s Republic of 
China, that Hong Kong children and adolescents should be cultivated with a sense of 
patriotism towards the country. The idea had not been put into practice until another 
policy address (2010) mentioned the possibility for a civic education reform. In April 
of 2012, the CDC (2012) finally published a curriculum guide for the subject – Moral 
and National Education. The curriculum guide emphasized a more emotionally 
oriented pedagogy, aiming to cultivate students’ citizenship from an emotional 
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perspective (以「情」引發). It included four main themes for understanding patriotism 
(CDC, 2012; p.119): 
 
(1) Natural patriotism (自然國情): Aim at understanding the utilization 
of China natural resources and the challenges and opportunities the 
country is facing. 
(2) Contemporary patriotism (當代國情 ): Aim of using political, 
economic, diplomatic and technological knowledge to explore the 
current and future opportunities of China. 
(3) Cultural patriotism (人文國情 ): Aim at understanding China’s 
cultural achievements and inheriting fine Chinese traditions. 
(4) Historical patriotism (歷史國情 ): Aim at exploring important 
Chinese historical events and moments, including important 
historical figures. 
 
The release of the curriculum guide was followed by the discontent of some citizens in 
Hong Kong. Protesters opposed the subject due to the fear of indoctrination from the 
People’s Republic of China, asking students to unquestioningly support the China’s 
Communist Party (CBC News, 2012). Facing the protest, the government eventually 
withdrew the implementation of the subject. 
 
The criticism of EPA and the protest have reflected a form of socio-political 
participation from different stakeholders, including parents, students and educationists. 
However, a few researchers reveal that Hong Kong youngsters generally lack civic 
knowledge – including concepts such as rule of law, government policies, political 
 
16 
 
affairs etc. – and they are mainly politically immature and indifferent (Fairbrother, 
2005; Law, 2004; Yuen and Byram, 2007). In short, the propensity for instruction of 
factual political information has been found in Hong Kong citizenship education. 
Lacking a cultivation of thinking in the citizenship education is, therefore, the major 
problem. 
 
3.2 Pre-service Teachers’ Conceptualization of Citizenship 
On a practical perspective, pre-service teachers will soon face the responsibility of 
cultivating citizenship as a full-time mission. Such a mission requires a clear and 
reliable understanding of citizenship. The following shows a general conceptualization 
of citizenship among some pre-service teachers. Their understanding founds the basis 
of citizenship cultivation for this research. Based on the answer of the survey (see 
appendix 3) The conceptualization can be categorized into three types of 
understanding – (1) criticality for life values establishment, (2) moral character with 
social participation and (3) democratic dialogue for social improvement. 
 
Criticality for Establishment of Life Values 
A certain proportion of pre-service teachers perceive quality citizenship as a kind of 
criticality in one’s mindset. Results show the conceptualization reflects a similarity 
with Lau’s and Chan’s (2016) definition of the characteristics of critical thinking as the 
ability of recognition, construction and evaluation of argument. The findings reveal a 
common thought that citizenship can be manifested by developing criticality to 
establish major life values of a person. Examples of conflicts in political affairs are 
mostly cited to prove the importance of critical thinking. 
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Cr1: “… It is expected that people make use of their critical thinking … to achieve the 
common ground. …” 
Cr2: “… through critical thinking, we can realize the importance of respecting 
different values and culture…” 
Cr7: “…it also refers to something which is not forced or listed in law such as 
values …” 
Cr12: “If citizenship education were to prepare students who engage in critical 
thinking … why do we still find it so hard to come to a consensus on … citizenship 
education? ... get into critical thinking, embrace/celebrate multiple perspectives and 
mutual respect, open dialogues with others …” 
Cr13: “…we need critical dialogues instead of jumping to the conclusion of the 
educational issue …” 
Cr14: “… a pursuit of citizenship values that are rational and institutional, rather 
than emotive …” 
Cr15: “The liberal discourse that produces a democratic communication and stress 
the co-construction of knowledge…  
 
Values, culture and dialogues are mostly emphasized in the answers and questions. 
This conceptualization stresses the appropriate life attitude as being open and critical 
towards the issues encountered in life. 
 
On a more pragmatic ground, some answers and questions suggest the importance of 
critically evaluating information flooding in the information era. They practically 
suggest that students with high level of citizenship should be able to distinguish the 
reliable information from the faulty one in order to make informed judgement. 
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Cr3: “… if you need to differentiate yourself from them (Chinese), you need to know 
how different/special you are. So the citizenship that needs to be cultivated is 
self-identity and understanding of the island’s history.” 
Cr4: “… we can prepare students to become active, informed thoughtful and 
responsible citizens instead of people who swallow everything that others told them 
without critical thinking.” 
Cr5: “… how should controversial issues be raised in the classroom? … These 
questions (issues) may not have universal unified answers…” 
Cr7: “…Sometimes we should not judge by law only, but considering it is “just” or 
not, although it may violate the law…” 
Cr9: “I think it is important to have critical thinking to analyse and understand 
oneself and his/her surrounding…” 
 
The assumption of these answers and questions reveals these pre-service teachers’ 
belief that we are now living in a complicated world which requires students to debunk 
myths, make rational judgement or even solve controversial social issues by critically 
evaluate information. 
 
Some pre-service teachers value more on independency as a quality of citizenship. By 
independency, they believe criticality should act as an agency instead of being swayed 
by others. In order to maximize the benefit of teaching, such a quality is said to be best 
equipped for both teachers and students. 
 
Cr8: “…but the key is to help students become independent-minded and socially 
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aware…” 
Cr10: “To possess an independent thinking is an important quality of citizenship…” 
 
Even though independency is emphasized in Cr8 and Cr10, it should be aware that the 
relationship between independency and society is also stressed. Independent mind 
should not be taken as extreme individualism. Such an independency should always be 
influential to society as a whole. 
 
On a more philosophical ground, a few pre-service teachers associate citizenship 
education to the reflection of aims of education. Instead of directly defining the 
concept of citizenship, they tend to critically reflect on why citizenship education 
should be implemented. 
 
Cr6: “… I think we need to go back to the aims-talk, it means “why are we having 
citizenship?”…” 
Cr11: “The major dimension that should greatly be cultivated in Hong Kong is the 
importance of critical thinking in education and the aims of education…” 
Cr17: “The major direction I can identify is the constant reflection on aims of 
citizenship education…” 
 
Challenging the aims of citizenship education reveals a critical mind in these 
pre-service teachers. The nature of citizenship has been questioned with the 
assumption that the aims should be stated clearly before defining citizenship. 
 
Moral Character with Active Social Participation 
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Another proportion of pre-service teachers see citizenship as a medium of improving 
one’s character. Unlike criticality, this conceptualization emphasizes the whole person 
development. Citizenship to them is about shaping an ideal character which its 
characteristics are similar to Aristotle’s (1906) virtue of being responsible, perseverant 
and respectful. Developing senses of morality is a priority in cultivating citizenship. 
 
A majority of pre-service teacher see citizenship as being responsible. Responsibility 
here mostly refers to a sense of realizing their promises and duties coming through 
life. 
 
SR2: “I believe that responsibility is the key direction that I identify as the quality of 
citizenship … For most teenagers, responsibility is one of the elements that most of 
them lack of. 
SR3: “… we should place more value in developing students with humanistic values 
such as having respect for life and human dignity … and shared responsibility for 
common future.” 
SR5: “… citizenship education is about … take responsibility for their own lives and 
communities…” 
SR6: “I think cultivating sense of responsibilities is the major dimension in citizenship 
education…” 
 
The responsibility comes as an obligation of individuals to commit and engage in their 
daily life. Some pre-service teachers see the active participation of social affairs as 
one’s own responsibility, which they deem as an important quality of citizenship. 
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SR4: “Involvement in social movements, willingness to participate in any discussion 
on social issues and understanding on the close relationship between individual 
interests and common goods…” 
SR7: “Democratic participation in all levels of activities … they will develop their 
authenticity to their society…” 
SR9: “I think active participation is the major dimension can be cultivated in Hong 
Kong…” 
SR10: “… the learning process could cultivate the sense of participation and 
responsibility…” 
 
Engaging in social participation symbolizes one of the characteristics of quality 
citizenship. In the process of socialization, some pre-service teachers believe respects 
and perseverance are important in enhancing the quality of one’s character. With 
respect, good citizenship can be even further manifested in today’s world with diverse 
opinions. 
 
SR1: “The development of students’ moral values, like respect for others, politeness 
and social ethic…” 
SR8: “Respect the collective needs… Respect the result from inclusive 
decision-making… Respect the responsibility coming along…” 
SR11: “… I believe perseverance stands as an unfailing propensity to connect with 
others and to society as a whole.” 
 
Respect as a universal moral value, in the eyes of some pre-service teachers, represents 
a sense of values not only towards human but intangible characters, such as beliefs 
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(SR1), needs (SR8) and connection (SR11) as well. 
 
Democratic Dialogue for Social Improvement in a Globalized Context 
The last perspective towards citizenship would be social improvement. Such a view of 
citizenship tends to reveal a value of social utilitarianism of maximizing the happiness 
for the greatest numbers in society. This assumption defines citizenship as a medium 
of improving social development and civilization by emphasizing the consequences of 
each action and encouraging democratic and global dialogue. 
 
Part of the results shows that political participation is a kind of representation of 
citizenship. This partially explains the political apathy found among Hong Kong 
students. Frequent socio-political participation represents an involvement in the city’s 
decision making, and therefore, it is seen as an indispensable character for a good 
citizen. 
 
SI2: “People can understand more about … what they can do in the society in order to 
own their citizenship through promoting democracy or anything they think they should 
do.” 
SI3: “… In terms of politics, in 2007 and 2011, the voter turnout rates of district 
council election were only about 40% which showed a disappointing participation to 
the society…” 
SI4: “… each citizen has their own stance towards the policy of the city … they are 
generally not willing to interact with others for a compromise…” 
SI7: “… most of my university friends won’t bother to know the political situation in 
Hong Kong by using their knowledge in schools…” 
 
23 
 
 
The current political situation is seen as an unstable one. Words including “conflict” 
and “political situation” reveal a demand of citizens’ participation in the Hong Kong 
politics from the pre-service teachers’ view. The statistics suggested by SI3, regardless 
of its accuracy, supports the argument that they believe Hong Kong currently requires 
a more active political environment and atmosphere. 
 
To some pre-service teachers, they do not specify on the problem of political apathy 
but on the general society improvement. 
  
SI5: “… the most important dimension of cultivating the quality of citizenship is to 
develop the shared ownership of learning and the community…” 
SI6: “In Hong Kong, liberty is a special feature when compared to other cities or 
countries…” 
SI8: “… Instead we should encourage our students to step outside the classroom to 
communicate and construct dialogues with the others…” 
SI10: “… this might not be beneficial to sustainability development of our society and 
human development…” 
SI11: “…think about what we have to do / can do to make our society better…” 
SI12: “The major direction is to cultivate students to live together…” 
SI13: “… how can I establish a system/ecosystem that allow the co-existence of 
multiple values…” 
SI14: “The dimension is the engagement in civic society…” 
SI15: “… These enhance inclusiveness in the society and cultivates an open 
environment for universal values, such as human rights and peace.” 
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Dialogue and mutual inclusiveness have been emphasized. The communication 
between individuals has been regarded as a power to strengthen the connection of 
people and therefore achieving social advancement. 
 
Instead of focusing on the local community improvement, a small proportion of 
pre-service teachers interpret citizenship in an even more macroscopic way. Global 
citizenship was also mentioned and suggested. 
 
SI1: “…Further major dimension is the consideration of total society development of 
social goal which helps the world which helps the world to step forward to improve 
which holistic effort from all human kind.” 
SI9: “…Rather that we should learn how to be global citizens, respect and live in 
solidarity in the world…” 
 
The globalized world does not limit the definition of citizenship locally. With the hope 
of improving the world, these pre-service teachers see the world as a whole global 
village. Phrases such as “holistic effort” and “solidarity” imply a joint effort of human 
race as a whole. Improving the whole mankind’s civilization, thus, becomes a major 
direction of citizenship. 
  
3.3 The Four Approaches on Humanistic Education throughout Human History 
Humanism as an ideology has been widely recognized since the World War II 
(Veugelers, 2011). The brutality of this war drew attention to basic human rights and 
how a human should treat others and be treated. Following the conceptualization of 
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citizenship, this section summarizes literature on humanistic education to provide a 
basis for the conceptualization of educational principles on humanistic citizenship in 
the later sections. 
 
Defining the nature of humanistic education is necessary before any further discussion. 
The underlying philosophy represents the nature of the idea itself. Aloni (2002) has 
categorized humanistic education, based on human history, into 4 philosophical 
approaches – (1) cultural-classical, (2) naturalistic-romantic, (3) existential and (4) 
critical-radical approaches – to establish a philosophical model for it. 
 
The cultural-classical approach, which originated in the 4
th
 or 5
th
 century, suggests a 
humanistic education that aims to enhance one’s agency and efficacy in learning by 
developing rationality, autonomy and knowledge about human traditions. Aloni (2002) 
has suggested that the core value of the cultural-classical approach resonates with 
Plato’s educational ideology – rationality and freedom; but to provide freedom to 
students does not reflect the value of unregulated freedom. Plato’s ideology which 
teachers possess authority to empower students to lead a rational and moral life 
provides a structured guidance for students to live their lives. Noddings (2009) has 
summarized Plato’s ideas of conceptualizing education as cultivating people into three 
classes (i.e. producers, auxiliaries and guardians) based on students’ own areas of 
interest. This reveals Plato’s meritocratic, rational and utilitarian values on how to 
maximize the benefit of individuals and society through education. That is why Aloni 
(2002) has pointed out the greatest limitation of this approach – the ignorance of 
learning as a whole experience: 
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“… Each person’s degree of success in acquiring knowledge depends on 
their skills, the means at their disposal and their invested effort. In 
contrast, moral attributes … are not, as Plato claimed, the product of this 
kind of knowledge but are in fact the fruit of extensive training, practice 
and guidance, partly conscious and partly sub-conscious…” (p.21) 
 
From around the 18
th
 to 20
th
 centuries, the basis of humanistic education was 
transformed from a philosophical to a psychological perspective. The 
naturalistic-romantic approach sees humanistic learning as an affective and aesthetic 
process. Aloni (2002) starts with Rousseau’s explanation on humanistic education: 
 
“Here we will summarize Rousseau’s position: educational theory should 
be based on the nature of man; the educational endeavor should be 
tailored to fit the nature of the child and the level of his or her maturity; 
learning should be relevant and meaningful by basing it on the child’s 
interests and intrinsic motivation as well as on direct and holistic 
experiences with natural and human phenomena.” (p.39) 
 
Assuming that learning was about meaning-making, it was a process of providing 
space and room for students to understand their natural selves and create meanings for 
their life. Noddings (2009) has also mentioned Rousseau’s arguments on tailor-made 
education for different gender. His argument shows his assumption on gender as a 
unique characteristic, which is natural. Back then, education was not simply a social 
process but an individual-oriented development. Under the cooperation of humanistic 
educators and psychologists, the prototype of “child-centered education” was formed 
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(Aloni, 2002). With reference to Maslow’s (1943) hierarchy of needs, one of the 
criteria for fulfilling humanistic education with the naturalistic-romantic approach is to 
exert students’ own potential until they can reach the highest level of the hierarchy – 
self-actualization. Therefore, from the assumption that there is a natural self inside 
each of us, the greatest core value of such a philosophy is the affective process of 
individual actualization. 
 
Unlike the classical approach of accentuating rationality and the natural approach of 
affirming an inner nature, the existential approach is based heavily on atheism (Aloni, 
2002). By denying God, the existential approach stresses subjectivity from an 
ontological perspective, which attempts to define human with their own subjective 
interpretation instead of providing fixed guidelines or relying on any supernatural 
being to solve the question – how to be a human. Based on this logic, the 
responsibility of shaping a man is on the man himself. Sartre (1979; cited in Aloni, 
2002), as a famous figure in existentialism, clearly positions himself in the atheist 
discourse which the existence of men defines men themselves: 
 
“Man is nothing else but what he makes of himself… Thus existentialism’s 
first move is to make every man aware of what he is and to make the full 
responsibility of his existence rest on him…” (p.35-41) 
 
The atheist logic defines humanistic education to aim at educating students to find 
their true meaning of life, giving them freedom but also responsibility to create their 
own meaning at the same time. Thus, successful humanistic education with the 
existential approach is defined as an empowerment of students to express themselves 
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personally, directly and significantly for the sake of self-creation 
 
Drawing relation between individuals and society, the critical-radical approach 
suggests contemporary individual development is embedded in the unequal social and 
political power relations. The word “radical” itself implies a change from the root of 
the problem, meaning to exercise a fundamental change. Radical educators do not see 
the inequality as a product of a natural phenomenon but an action derived from the 
powerful group oppressing the disadvantaged one. With a strong sense of justice, they 
believe there should be two aims characterizing humanistic education: 
 
“Pedagogical nurturing and the rehabilitation of man’s humanity are 
perceived as serving two purposes: (1) as education towards a(n) 
emancipation from thinking patterns and patterns of life that endanger 
individuals, dwarf their full development, and reduce their consciousness 
to the lowest common denominator; (2) as education towards empowering 
individuals, or reinforcing them, so that they will be able to critically and 
autonomously “read” reality, identify in it the forces and elements that 
shape the conditions of their lives, and develop for themselves directions 
and skills that will enable them to direct their lives for their own benefit 
and that of society.” (Aloni, 2002; p.47-48) 
 
The assumption of the socially-embedded inequality provides an opportunity for 
humanism to thrive and effect social change in order to enhance the chances of 
education for all, which supports the notion of “education is a right instead of a 
privilege”. The critical-radical approach is fundamentally different from the 
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cultural-classical counterpart in which the former is prone to a more deontological 
value while the latter reflects a more utilitarian orientation. Therefore, radical 
educators see humanistic education as a duty which teachers should perform in order 
to liberate the disadvantaged from the rooted inequality.  
 
Extending the logic of Aloni’s (2002) four philosophical foundations of humanistic 
education, Veugelers (2007; cited in 2011) concludes that the core of humanistic 
education is the tension between autonomy and social change. The cultural-classical, 
the naturalistic-romantic and the existential approach emphasize the empowerment in 
agency, which inspires students to develop their own autonomy in the 
meaning-making process (i.e. learning). The critical-radical approach is concerned 
more with the relation between people and, therefore, the human relation forms social 
bonding and social change. He believes the relationship between autonomy and social 
change is interdependent. Autonomy which is not embedded in social change is simply 
glorifying individualism instead of humanity while social change is not possible 
without strong and autonomous people. Therefore, humanistic education is an identity 
development process that is based on social context, which Veugelers (2011) refers as 
morally social constructivism. 
 
3.4 Humanistic Citizenship Education Principles 
In this section, an integrative definition of humanistic citizenship which is clear and 
broad enough to encompass the mentioned literature and findings will be presented. 
Educational principles will then follow as a reference of how to practice humanistic 
citizenship education inside an educational institution. The definition and the 
principles will be further explained for founding a basis for the discussion of 
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challenges and opportunities in the practice of humanistic citizenship education. 
 
Humanistic citizenship refers to an identity of a person that empowers him to be 
well-informed about and critical towards local social, political, economic and 
environmental structure for the sake of the betterment of humanity, including 
negotiating universal moral standards and balancing interests of the advantaged and 
the disadvantaged. This definition can be interpreted from two levels – the micro and 
the macro level. 
 
On the micro level, humanistic citizenship represents a characteristic for a person to 
define himself in the local context and, therefore, a person with humanistic citizenship 
should possess the motivation to understand more on local affairs. He may either 
actively or passively receive information about the social environment where he is 
living in. In order to truly understand what constitute the community, humanistic 
citizenship allows him to be critical enough to evaluate the information. By integrating 
it into his belief system, he claims ownership of his knowledge rather than blindly 
follows dogma; he manifests his agency instead of dependency on authority figures. 
The critical belief system should also motivate him to develop a set of moral values 
which allows him to be ruled by. Consequently, he possesses the quality of being a 
human and thus a humanistic citizen. 
 
On the macro level, when a group of humanistic citizens gather, they form social 
bonding among them. Humanistic citizenship provides an opportunity for them to 
exchange ideas through communication. The exchange of ideas is supported by 
multiple values and therefore conflicts and compromises occur. This is also a 
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negotiation of moral values among the diversities. Through constructive dialogue, they 
would intend to build up common values for the betterment of humanity. By setting up 
the common goals and aims, decision made can safeguard interests of different parties, 
fight injustice, change inequality rooted in society, nation or even in a global sense. 
 
Identity is not only about oneself; its existence cannot be justified without the 
existence of others. The micro interpretation of humanistic citizenship represents a 
characteristic of how to be a humanistic citizen while the macro one presents 
humanistic social relations between citizens. Therefore, they both together form an 
identity for a person to define their own life, role and existence in a community. 
  
With humanistic citizenship defined, the question should now be directed to how to 
bring it into a classroom effectively. In regard to this, three principles should be 
followed. 
 
Principle 1: Improving Humanity as the Ultimate Aim 
Education without aims is an ambiguous and unorganized education. Therefore, a clear 
aim is necessary. The ultimate aim of humanistic citizenship education is to cultivate 
people who are able to improve humanity as a whole through understanding the local 
community critically and making informed decision. To further improve humanity, it is 
necessary to cultivate students to have the ambition and power to accomplish this 
mission, which the cultural-classical, the naturalistic-romantic and the existentialist 
approaches aim to achieve. When they are empowered, they could change inequality 
in our world, which is based on the critical-radical approach, and thus humanity can be 
improved. 
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Principle 2: Cultivation of “Autonomy with Criticality” 
The education should be able to empower students’ own autonomy in order to achieve 
the mentioned aim. Summarizing the Aloni’s (2002) analysis of all four approaches, 
Veugelers (2007; cited in 2011) concludes the revolution of orientation in humanistic 
education is the struggle between autonomy and social change. Therefore, cultivating 
autonomy should be the central philosophy behind humanistic citizenship education. 
To further expand Veugelers’s logic, an autonomy-cultivating education should be 
based on a critical approach which some pre-service teachers have suggested. An 
autonomous person without critical mindset is simply stubborn or tyrannical, which 
eventually fails to influence society in a humanistic way. One’s own thinking is 
affected and reflected by his belief system. Ability in synchronizing and integrating 
local affairs into one’s own belief system, which is a piece of evidence for achieving 
humanistic citizenship education on a micro level, might help consolidate the 
fragmented knowledge into an ideology. When it is integrated as a part of life, the 
knowledge fragmentation faced in early citizenship education in Hong Kong might as 
well be relieved.  
 
Principle 3: Interaction- and Dialogue- Based Pedagogy 
Stretching the individual perspective outward, autonomy should be applied in building 
social relations, effecting social changes for the mentioned betterment of humanity. 
This process is not and could not be done by single self-isolated individual. 
Negotiating universal moral standard and balancing interests require social bonding, 
which is a joint effort of humanity. Through interaction and dialogue, various values 
encounter each other. When one of the values dominates in the struggling process, it 
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will become a norm in society (Veugelers, 2011). Norms then become standards for 
improving humanity. In light of this, pedagogy of humanistic citizenship education 
should be able to encourage interaction and compromise among different values on 
local social issues. Classroom discussions and debates allow students to practice 
accommodating pluralism. The exchange of ideas between students represents a 
miniature of interaction outside the world, which also prepares students to contribute 
to the social interaction of our world. 
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Chapter 4 
Challenges against Cultivation of Humanistic 
Citizenship 
The concept of humanistic citizenship defined in Chapter 3 has been applied in a 
teaching practicum to go through a validation. In this chapter, challenges encountered 
in the process will be identified and discussed. The major three challenges include (1) 
the dominant discourse, (2) students’ avoidance of interaction and (3) teacher’s 
emotional instability. 
 
4.1 Encounter with the Dominant Value Embedded in the School Culture 
Humanistic citizenship cultivation is founded on the paradigm shift stated in Chapter 
1. It has encountered the dominant value on the traditional mono-lecturing embedded 
in our society. Teachers and principals holding the dominant value object the 
autonomy cultivating education, which results in intangible pressure on humanistic 
citizenship education. Mentioned in principle 3, Veugelers (2011) describes the 
struggle between values as a process of fighting to dominate and becomes a social 
norm. One of the greatest challenges in humanistic citizenship education facing is the 
countering value of the currently dominant norm. 
 
The dominant value in the school can be found in the speech of a senior full-time 
teacher (see appendix 2.2). It includes a preference on one-way teaching and sees 
teachers as authoritative figures who provide facts and information to students. The 
assumption of upholding the values can also be reflected from the teacher’s speech.  
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“… We care much about our students’ DSE results. Directly pointing out 
the exam skills and the facts enables them to use it in the exam…” 
(appendix 2.2) 
 
He presumably justified the value with the efficiency in the examination, concluding 
that satisfactory examination result as a necessary outcome of direct instruction. 
 
On the other hand, as concluded in Chapter 3, humanistic citizenship education 
emphasizes the autonomy of students in learning and living. Unlike the dominant 
value in the school, it empowers students to make meaning of their life and thus the 
power is not only in the hands of the teachers but also in the hands of students. It can 
be seen as an emancipating education to free students from indoctrination. Resonating 
with the autonomy with criticality, it advocates the notion that knowledge does not 
pre-exist. 
 
The two values reflect two different assumptions. The former sees education as a 
top-down process of instruction while the latter sees education as a means to empower 
students for creating their own lives. To overcome the challenge, the teacher may have 
to compete with the currently dominant value. However, the dominant value is not 
exclusive to teachers but also to students, which brings us to the next challenge. 
 
4.2 Avoidance of Interaction Resulted by Deprivation of Students’ Power  
The cultivation of humanistic citizenship is based on dialogue and interaction. The 
dominant value suggested above is not exclusive to teachers and does not simply exist 
for no reason. It reflects students’ self-identity. Through living with the dominant 
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values, they try to establish a socially accepted association within their social network, 
which Gee (1989) refers as “discourse”. Foucault (1972) explains that discourse 
expresses power relations in the forms of words. The dominant discourse of direct 
lecturing in Hong Kong regards teachers as a master of knowledge and thus provides 
teachers with authoritative power over the students. Students are therefore relatively 
powerless in thinking and knowledge construction. Students in the classroom 
remaining silence on social issues and refusing to dialogue can be explained by the 
powerlessness provided by the dominant discourse (see appendix 1.1, 1.2 and 1.4). 
This challenge can be seen from both students’ and the pre-service teacher’s 
perspective.  
 
From the students’ perspective, the current educational discourse promotes rote 
learning, which deprives students of their own power. Students being exposed to the 
dominant value have internalized and legitimized the traditional teaching. When 
students are deprived of power, they tend to remain silence or randomly give answers 
to see whether they are aligned to the teacher’s ideas or not. The recordings (see 
appendix 1) generally reflect evasion in expressing student’s own idea about social 
issues. When students were asked for opinions on social justice, rule of law and 
freedom, they tend to give answers with a few words without further elaboration, such 
as “I don’t know”, “with (the) limitation of law” (see appendix 1.1) and “(to a) large 
extent (I agree)” (see appendix 1.4). In some, if not most, cases, they avoided 
speaking and remained silence. Therefore, random answers and silence rendered the 
interaction and dialogue unauthentic. The habitual unauthentic interaction may 
eventually result in apathy towards our society; be it in social, political, economic or 
environmental aspects (see appendix 2.3). 
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But the challenge is not solely created by students. To a certain extent, teachers’ 
pedagogical styles also affect students’ participation. As a pre-service teacher, he 
sometimes faced the temptation of direct teaching, which gave him a feeling of 
“teaching something” (see appendix 2.4), instead of guiding the students to construct 
their own knowledge. Staying in the comfort zone, his teaching became indoctrination 
instead of cultivation of autonomy. One of the consequences is the inactiveness of 
students. In teaching the functions of rule of law, the pre-service teacher assumed the 
pre-existence of knowledge and attempted to deliver all four functions of rule of law 
(see appendix 1.1). Facing the direct instruction, students tried to guess the expected 
answers instead of cultivating autonomy. When they are unable or unwilling to guess 
the answer, they tended to be silent. In another lesson about rule of law (see appendix 
1.2), the pre-service teacher was more dramatic in his teaching. A rapport between the 
pre-service teacher and the students was formed. Students were more willing to 
express themselves. However, the authenticity of interaction was still limited due to 
the attempt of the pre-service teacher’s indoctrination. 
 
4.3 Emotional Instability and the Undesirable Increase in Teacher Authority 
In facing students’ inactiveness, teachers may go through emotional instability due to 
failing performances in creating dialogue. In such sense, emotion becomes a 
challenge for teachers attempting humanistic education to overcome. In the process of 
communication, emotion often affects one’s behavior. Facing a disrespectful student, 
the pre-service teacher allowed his anger to overwhelm him (see appendix 2.1). The 
lecture on students ruined the teacher-student relationship because force and anger 
further distanced the discrepancy of the power between them. As shown in the diary, 
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the class disengaged for the remaining lesson. The fear in the class had further 
stopped them from idea expression and thinking which counteracted the emancipating 
education. Consequently, the dialogue was closed down. 
 
Emotion cannot be separated from a person. Appropriate emotion allows teachers to 
relieve their stress or even enhance their teaching efficiency. However, being over 
sentimental might ruin the student-teacher relationship. Enhancing teacher’s authority 
in such a negative manner would further widen the power difference between the 
teacher and students, resulting in disempowerment. Students being deprived of power 
possess no ability in improving humanity. Thus, teachers must handle their own 
emotion with care, avoiding using it as a ruling tool inside a classroom. 
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Chapter 5 
Opportunities for Cultivation of Humanistic 
Citizenship 
While the challenges propose difficulties cultivation of humanistic citizenship, 
opportunities can be derived from the challenges. In this chapter, opportunities will be 
explained to provide an overview of how the challenges create opportunities and how 
they can be conceptualized. 
 
5.1 Criticality Cultivation with Assessment for Learning  
In the process of humanistic citizenship cultivation, assessment plays an important 
role. Black and William (1998) define assessment as activities that provide 
information to be used as feedback in order to modify the teaching and learning 
activities. In regard to this, choosing the appropriate assessment method is important 
to guide students to thinking critically and, therefore, develop autonomy in learning. 
 
One of the opportunities in the humanistic citizenship cultivation is the use of 
assessment for learning to equip students with criticality. Gardner’s (2012) assessment 
for learning suggests a feedback system which is constructive and motivational for 
students to claim ownership of their learning. The assessment allows students to 
reflect on their own thinking, which, in turn, encourage students to think critically. 
When the pre-service teacher gave marks on a piece of student’s work (see appendix 
1.5), despite the insufficient elaboration on the student’s work, he gave two out of 
three marks to her. He attempted to give marks that were based on the student’s effort 
on thinking. Instead of providing a set of model answer, he tried to encourage the 
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student by saying “well done”, which Berry (2008) refers as motivational feedback. 
She, therefore, continued discussing the question with her classmates. From the 
practice of the assessment for learning, the continuity of discussion reflects an 
authentic communication with the pre-service teacher and her classmates. The 
authenticity (rather than force) drives the student to further pursue the truth that she is 
seeking. Consequently, she was slowly yet truly developing autonomy in her learning. 
 
Summative assessment is usually used for testing students’ own performance in 
learning, reflecting their abilities in a certain subject. However, the dominant 
discourse mentioned in 4.1 and 4.2 of Chapter 4 (by the full-time teacher as shown in 
appendix 2.2) reveals a value more than a reflection of performance; it shows a 
utilitarian function in a highly meritocratic logic – to educate students for high 
examination marks and tertiary education seats. From the both assessment styles, we 
can see the dual-nature of assessment. It can be used in a utilitarian way to define and 
also limit students’ ability; but if it is used in a humanistic way, it can be a great 
opportunity to cultivate students’ autonomy with critical thinking and, therefore, 
humanistic citizenship. The former regards students as examination machine to churn 
out performance while the latter regards students as human to thrive. 
 
5.2 Scaffolding to Empower Students for Knowledge Ownership 
In chapter 4, the powerlessness of students was mentioned. The pre-service teacher’s 
power in a classroom was typically bigger than that of the students. Smart (1989) 
suggests how Foucault explains power and knowledge: 
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“Power produces knowledge, they imply one another: a site where power 
is exercised is also a place at which knowledge is produced.” (p.65), 
 
The powerlessness rendered by the pre-service teacher can be seen as an enhancement 
of his own power. When the power was excised, students took the knowledge about 
society from him for granted, which a direct transmission of knowledge occurs. The 
ownership of knowledge was then on the pre-service teacher’s hand but not on 
students’. Nevertheless, it is not the intention for humanistic citizenship cultivation to 
deprive students of power; instead, it is to empower students to be well-informed and 
critical (refer to chapter 3). If Foucault’s theory stands, then the problem of 
direct-teaching is self-explanatory. One can conclude that knowledge should be 
mainly created by students but not teachers if humanistic citizenship is cultivated. 
Therefore, power should be given to students to claim ownership of knowledge. 
 
To empower students, scaffolding is a technique providing an opportunity for the 
pre-service teacher to cultivate humanistic citizenship. Scaffolding aims to balance 
self-exploratory learning and tutoring by breaking down a task into manageable 
chunks and providing structural arrangements in a lesson (Wood, Bruner and Ross, 
1976). The pre-service teacher guided the frustrated student in completing a question 
related to democracy and fake election (see appendix 1.5). By prompting the student 
to express her opinions (i.e. fake election will eventually draw opposition), he gave 
the room for students to articulate her thinking on political issues, achieving students’ 
growth under the teacher’s guidance, which is similar to the cultural-classical 
approach; and at the same time without depriving the student of her own power on 
political knowledge creation. It is reasonable to assume that if the students were under 
 
42 
 
such an education approach for a long time, she could be empowered to be 
responsible for her learning and thus autonomy was given, ceteris paribus. 
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Chapter 6 
Conclusion 
Due to Hong Kong’s history as a British colony, citizenship education has only started 
receiving attention in the 1990s. Facing not only the change of sovereignty, teachers 
also have to adapt the new paradigm shift in education-orientation – from an 
academic-orientation to a whole person orientation. Owing to the lack of attention on 
citizenship education, seldom research on humanistic citizenship has been conducted. 
This study attempted to define humanistic citizenship and validate it in a teaching 
practicum to generate challenges and opportunities for pre-service teachers to refer to. 
 
Historically speaking, Economic and Public Affairs (EPA) can be seen as a prototype 
of citizenship education in Hong Kong. However, it has drawn criticism saying that its 
curriculum fails to meet the aims; not to mention the lack of citizenship orientation. 
The government, then, attempted to implement the national education, aiming to 
develop students’ patriotism. However, it has faced opposition and the government 
was forced to cease the implementation. 
 
This research also finds out some pre-service teachers’ conceptualization of 
citizenship. The result can be divided into three types – (1) criticality for 
establishment of life values, (2) moral character with active social participation and (3) 
democratic dialogue for social improvement in a globalized context.  
 
Some literature shows the history of humanistic education. One of which is from 
Aloni’s (2002) four approaches of humanistic education – (1) the cultural-classical 
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approach, (2) the naturalistic-romantic approach, (3) the existential approach and (4) 
the critical-radical approach. 
 
By integrating all the findings above, humanistic citizenship was defined as an 
identity that empowers the person to not only be well-informed but also be critical to 
the information he/she gathers about our society for the sake of the better of humanity, 
which includes universal moral negotiation and equality promotion. 
 
Through validating it in a teaching practicum, there are some challenges which 
pre-service teachers may have to pay attention. One of which is the encounter with the 
dominant value. The current dominant value in schools is the preference towards 
direct teaching, which the school and teachers tend to believe its claimed advantage 
on churning out students with great examination results. The dominant value distances 
the power difference between teachers and students, which leads to a 
disempowerment of students and reduces their opportunity on interaction. This might 
even lead to pre-service teachers’ frustration and emotional instability, pushing the 
learning experience into a vicious cycle of disempowerment. 
 
However, the challenges can also derive opportunities in cultivating humanistic 
citizenship. Despite the dominant value, assessment for learning is one of the 
techniques to encourage critical reflection and authentic communication. Also 
scaffolding in learning might be able to empower students to develop autonomy in 
learning. With the assumption of power producing knowledge, these two techniques 
aim to empower the students to create knowledge and give the responsibility of 
learning to them.  
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The greatest limitation of this study is that the validation of humanistic citizenship 
was limited by one school only. Due to the limited time, resources and words, the 
pre-service teacher can only validate the concept in one school for less than two 
months. In such short time, this research might fail to account for the change in 
student growth, especially change in moral consciousness and perception towards 
social inequality (the macroscopic view of the definition of humanistic citizenship). 
Also, the school culture may not be able to generalize Hong Kong educational ethos. 
Other factors, such as school culture, affecting students’ growth have not been taken 
into account in this research. Therefore, there might be discrepancy in terms of the 
result if the same research is conducted in another school. 
 
It is suggested that longitudinal research on humanistic citizenship can be conducted 
on full time teachers so that the macroscopic level of the definition can be addressed 
better. With the contribution from full-time teachers and this research, it is believed 
that a more holistic understanding on humanistic citizenship can be developed. 
  
 
46 
 
References 
Aloni, N. (2002). Enhancing humanity: The philosophical foundations of humanistic 
education (Vol. 9). Springer Science & Business Media. 
Aristotle. (1906). The Nicomachean Ethics trans. G.H. Lewes, London: Walter Scott 
Berry, R. (2008). Assessment for learning (Vol. 1). Hong Kong University Press. 
Black, P., & Wiliam, D. (1998). Assessment and classroom learning.Assessment in 
education, 5(1), 7-74. 
CBC News. (2012, September 07). Hong Kong fears pro-China brainwashing in 
education Retrieved February 28, 2016, from 
http://www.cbc.ca/news/world/hong-kong-fears-pro-china-brainwashing-in-ed
ucation-1.1296013 
Chan, P. K. (1996). Economic and public affairs: An education for citizenship in Hong 
Kong. Citizenship, Social and Economics Education, 1(2), 97-104. 
Curriculum Development Committee. (1984). Syllabus for Economics and Public 
Affairs (forms I-III). Hong Kong: Education Department. 
Curriculum Development Committee. (2012). Syllabus for Moral and National 
Education. Hong Kong: Education Department. 
Fairbrother, G. P. (2005). Power and right in Hong Kong's citizenship 
education. Citizenship Studies, 9(3), 293-308. 
Foucault, M. (1972). The Archaeology of Knowledge: Translated from the French by 
AM Sheridan Smith. Pantheon Books. 
Gardner, J. N. (2012). Assessment and learning. Sage. 
Gee, P. (1989). What is literacy? Journal of Education, 171, 18–25. 
Hong Kong Hansard, (1976). Reports of the sittings of the Legislative Council of 
Hong Kong, December 8, 1976. Government Printer. 
 
47 
 
Hong Kong Special Administrative Region. Education Commission. (2000). Reform 
Proposal for the Education System in Hong Kong. Retrieved from 
http://www.e-c.edu.hk/eng/reform/annex/Edu-reform-eng.pdf 
Johnson, R. K., (1997). Chapter 9: The Hong Kong education system. In Immersion 
education: International perspectives. Cambridge University Press. 
Tse, T. K. C. (2000). Deformed citizenship: A critique of the junior secondary 
economic and public affairs syllabus and textbooks in Hong Kong. Pedagogy, 
Culture & Society, 8(1), 93-110. 
Lau, J., & Chan, J. (2016). What is critical thinking? Retrieved March 05, 2016, from 
http://philosophy.hku.hk/think/critical/ct.php  
Law, W. W. (2004). Globalization and citizenship education in Hong Kong and 
Taiwan. Comparative Education Review, 48(3), 253-273. 
Maslow, A. H. (1943). A theory of human motivation. Psychological review,50(4), 
370. 
Noddings, N. (2009). The Aims of Education. In D. J. Flinders & S. J. Thornton 
(Eds.), The Curriculum Studies Reader (3rd ed) (pp. 425-438). New York: 
Routledge. 
Policy Address. (2007). National Education. Hong Kong Government. 
Policy Address. (2010). Sharing prosperity for a caring society. Hong Kong 
Government 
Sartre, J. P. (1979). Essay in Existentialism. Edited by Wade Baskin. Secaucus, New 
Jersey: Citadel Press. 
Smart, B. (1983). On discipline and social regulation: a review of Foucault’s 
genealogical analysis’. David Garland & Peter Young The power to punish: 
Contemporary penalty and social analysis. London: Heinemann, 62-84.  
 
48 
 
Tannen, D. (n.d.). Discourse Analysis—What Speakers Do in Conversation. Retrieved 
May 3, 2016, from 
http://www.linguisticsociety.org/resource/discourse-analysis-what-speakers-do
-conversation  
Veugelers, W. (2007). Creating critical‐democratic citizenship education: empowering 
humanity and democracy in Dutch education. Compare: A Journal of 
Comparative and International Education, 37(1), 105-119. 
Veugelers, W. (2011). Introduction: Linking Autonomy and Humanity. In Education 
and humanism (pp. 1-7). SensePublishers. 
Veugelers, W. (2011). A humanist perspective on moral development and citizenship 
education. In Education and humanism (pp. 9-34). SensePublishers. 
Wood, D., Bruner, J. S., & Ross, G. (1976). The role of tutoring in problem 
solving. Journal of Child Psychology and Psychiatry, 17(2), 89-100. 
Yuen, T., & Byram, M. (2007). National identity, patriotism and studying politics in 
schools: A case study in Hong Kong. Compare: A Journal of Comparative and 
International Education, 37(1), 23-36. 
 
  
 
i 
 
Appendix 1 
Audio-recorded Tapescript (Excerpt) 
 
Students’ names will be substituted with pseudo-name Student A, Student B and so on. 
Students across different scripts do not refer to the same person. That is Student A in 
Script 1 is not the same person as Student A in Script 2. This is to protect the 
confidentiality of the test subjects. 
 
Key (For Script in Chinese) 
[。。。]   Long pause (more than 1 second) 
[ (space) ]  Short pause (less than 1 second) 
[…]    Continue from a specific point of the script 
 
Appendix 1.1 Script 1 
14
th
 March (Class 4A) 
… 
Leo:  So what is the function of it (rule of law)? First of all, we can see, 
the function will be the protection of minority rights. This is to set 
up a mechanism to protect each of us. No matter of your race, 
sexual orientation or gender, there is no such thing as minority 
and majority before the law, ok? The second function is to limit 
the arbitrary power. Try to restraint the power of the rulers. That 
means trying to limit their power and maximize your freedom. 
The third function is the promotion of social justice. What does 
social justice mean? 
 
ii 
 
 
Student A:   社會公義 
 
Leo:    社會公義 what does it mean?  
 
Students:   (Silence) 
 
Leo:  Can anyone tell me? Can you see any social justice in Hong Kong 
at this moment? Some of you say no, some of you say yea? Social 
Justice, you have to define it yourself. It is a very board concept. 
It is highly controversial. But one thing I can tell you is that social 
justice is related to human rights. That means whether each 
person in our society can enjoy their fundamental rights inherited 
as a human and whether you agree we have social justice in Hong 
Kong or not depends on your own argument. What kind of rights 
we can enjoy while what kind of rights we can’t abuse depends on 
your own perspectives. 
 
Leo:  The forth one is the protection of freedom. We have talked about 
the concept of freedom before. That is whether we have the rights 
to do whatever we want. Does that mean freedom? If no, how can 
we conceptualize the word “freedom”? 
 
Students:   (Silence) 
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Leo:    Come on! How can we understand the word freedom? 
 
Students:   (Silence) 
 
Leo: No one answer? You need me to randomly pick one? Ummmm。。
Today is 14
th
 of March. Then class number 14. Where are you? 
What’s your name? 
 
Student B:   Student B (Pseudo-name)  
 
Leo:    Alright, how do you conceptualize the word “freedom”? 
 
Student B:  Can I speak in Chinese? 
 
Leo:  Ummmmm, can you try to speak in English first? Yes, try it! Try 
it! Ok? 
 
Student B:   With limitation of law 
 
Leo:  So people can do whatever they like within the limitation of law? 
How can the law be set then? Let’s say。。。 I don’t allow you to 
speak. Then this is the law.  
 
Student B:   Proposed by human. 
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Leo:  Proposed by human。。。 How do you relate this concept to human 
rights, then?  
 
Student B:  I don’t know. 
 
Leo:    Try it. 
 
Student B:   Hmmmmm。。。 they have the right to vote. 
 
Leo:  Yes, this is one of the examples. Thank you so much! At least you 
can say something related. 
 
Student B:   (Sitting down) 
 
Leo:  We actually mentioned it before. As for freedom, it is not like we 
can do whatever we want. But what kind of freedom we can enjoy 
depends on, first, freedoms that do not infringe others’ human 
rights. 
 
Leo:  即係例如我地唔可以殺人 因為我咁樣我地就 infringe 左人
地生存既權利架嘛。。。 
 
Leo:  Ok, the last function of rule of law. That is try to strike a balance 
among different parties’ interest. In liberal studies, we have 
always talked about stakeholders. We have to identify the 
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stakeholders and describe the conflicts and balance the interest of 
different stakeholders. So we have to understand。。。 Among all 
of the stakeholders, they have their own interests. So how can we 
strike a balance? That’s why we need rule of law. For example, 
what is the biggest concern for businessmen in our society? 
 
Student C:   Money. 
 
Leo:  Yes. Exactly! Money money money! How about government? 
What is the biggest concern for the government? 
 
Student D:  Benefits. 
 
Leo:    Benefits? What kind of benefits? 
 
Student D:   Country’s benefits. 
 
Leo:  Country’s benefits. Yea, benefits, stability。。。 Now, let’s say, for 
parents。。。 what is their concern? 
 
Student E:   Their kids. 
 
Leo:  Their kids. In a lot of social issues, we have so many parties and 
therefore, many conflicts. With rule of law, we can try to strike a 
balance. Why? Because law can solve the conflicts between 
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different parties. 有啲咩野事發生左 你最容易解決既方法 亦
係唯一合理既解決方法就係上法庭解決既者 係咪先 例如父
母離婚 子女既撫養權 膳養費等等 係咪由法庭解決呀 政府
既政策同人民有衝突 咪司法覆核囉 Judicial Review 囉 係唔
係 全部都係 through rule of law 架 種族歧視係加拿大係有歧
視法, 即係如果你講啲野出嚟係帶有種族歧視色彩既話呢 你
係可以俾人告 所以 rule of law就係用 law去解決所有 conflicts 
That’s why rule of law is very important. That’s what the last 
function is about. 
… 
 
Appendix 1.2 Script 2 
14
th
 March (Class 4A) 
… 
Video:  [Geoffrey Ma Tao-li] Decisions of the courts may sometimes not 
be to everybody’s liking. Be they private individuals, political and 
other groups or even the government. But it is not the role of the 
court to make popular decisions. [Narrator] 最近兩宗「普通襲擊」
罪名成立既掟雞蛋案 係其中經常被談論既案件 社民連成員
陳德章係公眾論壇中掟中財政司司長曾俊華 被判入獄三星期 
而另一宗案係兩名青年向學民思潮既黃之鋒掟蛋 雖然裁判官
指係法庭外犯罪 案情更嚴重 但都係判罰款三千元 事主黃之
鋒對兩案判刑相差咁大 都表示大惑不解 (pause) 
 
Leo:   點睇 意見意見意見 Opinion。。。 你地應該知依單野架嘛 聽
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過下啦 起碼都。。。 一個就掟政府官員 一個就掟黃之鋒 一
個就判三個禮拜 一個就判三千蚊。。。 有咩意見呀 點睇呀 依
件事情。。。 你答下我 (asking Student A) 
 
Student A:   唔公平 
 
Leo:    大聲啲 大聲啲 
 
Student A:   同樣都係掟蛋 佢唔應該因為佢係政府管員而判佢重啲 
 
Leo:   因為都係掟人 因為都係掟雞蛋 唔應該因為係政府官員就判
重啲 有冇人同意 同意唔同意 
 
(Only two students put their hands up) 
 
Leo:    得兩個者 咁即係唔同意啦其他個啲 係唔係呀 唔同意呀 
 
(Silence) 
 
Leo:    有咩 opinion 呀 嚟嚟嚟 你呢 (asking Student B) 
 
Student B:  (Discussing with the neighbor, then remaining silent) 
 
Leo:    [Broken Mandarin] 你是香港人嘛 給我答案啦 
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(Class laughter) 
 
Leo:    點睇呀 
 
Student B:  我覺得香港係有法治架嘛 唔應該因為身份問題而。。。 (failing 
to express verbally) 
 
Leo:  Ok 咁即係同意啦 頭先又唔舉手 發夢呀 (walking away) 好
啦 咁即係唔應該身份問題就走去檢控佢 嗱 你地好好記住依
個邏輯 依一番思維 陣間大律師公會會走出嚟出聲 OK 你聽
下佢講既野有冇道理 你試下放下你既成見 睇下佢有冇道理
啦喎 
 
Video:   [Paul Shieh Wing Tai] 法律上呀 係量刑依一方面其實係有一
大套行之已久既案例同埋法律定下既準則 咁掟既係咩野 其
實只係其中一樣要考慮既野  掟雞蛋都有好多唔同既情況 
[Narrator] 石永泰睇過陳德章案既判詞 佢話呢宗案判得特別
重係因為被告唔肯認罪 判刑時要求律師不再求情 並且表示
不會接受社會服務令 而涉及黃之鋒既案件 判刑較輕係考慮
到被告願意認罪及表示有悔意  
 
Leo:   嗱 睇完啦 你明唔明白 即係掟雞蛋都好多種 咁又係掟 咁又
係掟 (doing dramatic gesture) 點掟都係掟 但係唔同掟法有唔
同傷害程度 其二 一個肯認罪 一個唔肯認罪 仲要講到明「我
唔會社會服務令架!」(being dramatic) 咁坐監囉 真係幫你唔到 
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(joking) 嗱 你明唔明白。。。 
 
(Class laughter) 
 
Student C:   抵死 (laughing) 
 
Leo:   抵死 係啦 佢講抵死 嗱 我唔係要幫邊面 OK 如果兩個都係
認罪 兩個都有悔意 兩個掟雞蛋既距離 角度 力度都一樣 兩
個場合都一樣 (being dramatic) 而判都咁既樣 佢係唔得 就
真係唔應該啦 但係你係唔係能夠睇到件事既全面先 唔係呀
嘛 所以我地咪就係要一樣野 又係講番個樣野。。。 講左百
幾二百次 講到尾咪又係 Critical thinking 囉 如果你淨係睇一
件事件好表面咁睇落去 「有罪!」(being dramatic) 咁冇架喎 如
果法官都係咁判既話, 係唔係先。。。 咁以後老師都係咁判
案就好呀真係, 搞少好多野 例如「哦! 你訓覺! 有罪! 罰企!」
(Joking) 
 
(Class laughter) 
 
Leo:   咁但係原來你病左喎 我地又唔體諒你 咁唔得架嘛 所以成件
事係應該睇晒所有野去 得唔得 所以講嚟講去又係 Critical 
thinking 啦 明唔明 
… 
 
Appendix 1.3 Script 3 
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14
th
 March (Class 4A) 
… 
Video:   [Paul Shieh Wing Tai] … 尤其是有好多人 係先有結論 後找
證據 (paused) 
 
Leo:   嗱 先有結論 後找證據呀 依個係藍絲定黃絲都有架 我覺得 
我 personally 覺得 唔係只係藍絲既權利 或者黃絲既權利 你
諗下。。。 我唔知你地係咩絲啦下 你可以係綠絲既。。。 
(students murmuring) 死屍我聽到。。。 有人話彊屍添。。。 
邊個 邊個彊屍 (laughed) 但好多時都係 無論你係咩立場 我
地香港人有個好普遍既現象係 只要佢個立場同我唔一樣 就
先話佢唔岩 然後就話「你俾兩日我 google 下點解你唔岩」 永
遠就係咁架啦 一定係咁樣架喎 (being dramatic) 「唔岩 你唔
好 破壞社會穩定 破壞社會繁華」(pointing the finger in the air, 
pretending to be a blue ribbon supporter)  跟住佢又講「你唔岩 
你幫住政府去欺壓人民」  (pointing the finger in the air, 
pretending to be a yellow ribbon supporter) 「咁我幾時欺壓人民
呀」 「兩日 google 兩日 google。。。 咁我又幾時搞亂社會」 
(students laughter) 「兩日 google 兩日 google。。。」(self-acting 
of two roles) 個個都「兩日 google」咁點得呢 唔得架嘛 咁所
以我地應該要點樣做法 (students murmuring) 嗱 你話我自言
自語 我聽到架 你唔好以為我聽唔到呀 (joked) 
 
Student A:   我冇話你自言自語喎 我係話你「自編自導自演」(jiggled) 
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Leo:   哦 自編自導自演。。。 先有結論 後找證據架嘛 我地香港人
嚟架嘛 (joked) 係咪 所以我先話你錯先 (joked) 好啦 咁你
地明唔明白 我地作為一個 citizen。。。 我地作為一個公民 第
一樣野要做既係應該要先搵證據後搵結論 所以你寫既 LS 文
章都係 先落。。。 唔係。。。 先搵證據 後落結論 (student 
laughed) 得唔得呀 係啲 sources 到搵左證據先 sources 冇證
據既 你唔可以亂咁話有 
… 
 
Appendix 1.4 Script 4 
14
th
 April (Class 4C) 
… 
Leo:  I have actually mentioned 5 characteristics of rule of law. I’m not 
going to read it word by word because you can read it by yourself 
and I have talked about it before already. So。。。 However, the 
characteristics of rule of law are actually very vague. If it is that 
loosely defined, that means we can’t really define the concept of 
rule of law, how can we measure it in Hong Kong? So。。。 Let’s 
ask a question. Maybe you? (pointing at student A) To what extent 
do you think Hong Kong is going in line with the concept of rule 
of law? 
 
Student A:   (Silent) 
 
Leo:    To what extent? 
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Student A:   To。。。 Ummmm 
 
Leo:    To a large extent or a small extent? 
 
Student A:  Large extent 
 
Leo:  Thank you. So she thinks that it’s actually to a large extent. 
Anyone disagree with her? You actually think that Hong Kong is 
not in line with the rule of law. Please put your hands up. No? 
Everyone agree? Or actually you are a bit shy to express your 
opinion? Ok, anyway. When we are going to talk about rule of law, 
I actually realize something from your quiz. Some of you agreed 
that Hong Kong is in line with democracy… 
 
Appendix 1.5 Script 5 
8
th
 April (Class 4C) 
… 
(The teacher is walking around and giving marks on students’ work) 
 
Leo:  You might want to explain a little bit more on this concept. But it 
is good enough to express your own ideas and opinions. Two 
marks (out of three marks). Well done! 
 
Student A: Thank you. (continued discussing the question with her 
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classmates) 
 
… 
 
Student B:   我唔知第二條要寫啲咩呀。。。 (disappointed) 
 
Leo:    咁你 Agree 定唔 Agree 
 
Student B:   我唔 Agree 呀 但我唔知要寫啲咩呀。。。 
 
Leo:    你俾個 idea 我先 諗個 point 先 你唔 agree 一定有個原因架 
 
Student B:   因為就算你係用一個 fake election 既話 但係都會有啲人想要
民主而去反抗 而去想投自己想要既候選者 
 
Leo:    咁你依個 point 既重心係咩 
 
Student B:   我就係唔知重心係咩。。。 (frustrated) 
 
Leo:   你要諗一諗囉。。。 比如你覺得有啲人會反抗 咁即係換言之 
依個 fake election 係有冇義意架 
 
Student B:   冇。。。 
 
Leo:   依個咪重心囉 fake election 本身係冇義意既 咁你就要解釋點
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解 fake election 本身係冇義意 
 
Student B:  哦 
 
Leo:    明唔明白 
 
Student B:   明白 
 
Leo:   依個咪就係你個Main Argument囉 你個 topic sentence囉 得唔
得 再試下 (encouraging) 
 
Student A:   (Nodded and continued writing) 
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Appendix 2 
Reflective Diary 
 
Appendix 2.1         17
th
 March, 2016 (Day 19) 
There was a student in class 4C being very rude and impolite to me. She showed no 
respect to me and I was very angry. I asked her to have a small talk with me outside 
the classroom. The whole conversation we had was very intense. She kept showing a 
disrespectful attitude to me while I was giving her a lecture. At the end of our 10-min 
conversation, she didn’t even show remorse for her disrespect to me. I was so 
frustrated and asked her to go back to the classroom and I didn’t show my care to her 
for the remaining lesson. The whole class knew that I was so angry and therefore it 
was so quiet. The remaining lesson was so intense that my students were neither 
answering any questions nor playing by themselves like usual. 
 
Appendix 2.2         18
th
 March, 2016 (Day 20) 
I went to observe my mentor’s lesson on Form 5 IES. His teaching style was direct 
lecturing. Most of the students concentrated on something else other than his lecture. 
After the lesson, I had a short discussion with my mentor. “Unlike your lessons, my 
lessons are mostly direct teaching. We care much about our students’ DSE results. 
Directly pointing out the exam skills and the facts enables them to use it in the 
exam. That’s why we ask you to teach F.4, giving them opportunities on diverse 
learning styles when they are new to liberal studies. In F.5 and F.6, they won’t have 
debates or discussions in lessons,” he said. Can direct teaching guarantee good results 
in the examination? 
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Appendix 2.3         5
th
 April, 2016  (Day 24) 
I was in the class talking about umbrella movement. As usual, the class was so quiet 
and inactive. “You are all part of our society. The future of Hong Kong is in your 
hands. Please try to be more concerned about our local affairs.” I said. Just like what I 
had expected, no one replies. They were so apathetic to local issues. Then a student 
suddenly responded to my words. “Why should I care? Who would be stupid enough 
to stay in Hong Kong?” After hearing her words, I was neither angry nor frustrated. I 
just fell speechless. How can I, as a teacher, ignite the interest of my students on local 
issues? 
 
Appendix 2.4         22
nd 
April, 2016 (Day 37) 
This is the last day of my teaching practicum. I have been trying to cultivate my 
students with autonomy. But my students are mostly reluctant to express their own 
ideas. Dead-air is always resulted. I have no way but to directly instruct them, in some 
cases. The temptation of direct teaching is so strong when they are not willing to talk. 
Perhaps it can give me a feeling of teaching something. This lets me draw the 
boundary of responsibility much more easily. If the students fail to learn something, at 
least I can tell others that I have transmitted something to them already! I know this 
sounds irresponsible but after talking to many full-time teachers here, I realize it does 
temporary make a teacher feel better. But I know I must step out of this comfort zone 
one day if I have to be an inspiring teacher. This is the last teaching practicum but at 
the same time it is just only the start of my learning. 
  
 
xvii 
 
Appendix 3 
Pre-service Teachers’ Conceptualization on Citizenship 
 
Criticality as a Life Value (Cr) 
Coding Question Major Dimension 
Cr1 How to intrinsically engage 
students into the critical 
dialogue? 
In my opinion, aims-talk should be promoted 
in HK. Views in society are polarized & 
people tend to uphold their belief firmly 
without allowing any space for further 
communication. It is expected that people 
make use of their critical thinking & express 
their ideas in a peaceful & rational manner to 
achieve the common ground. The "clashes” 
in the dialogue might, more or less, bring to 
a higher level of discussion or novel 
solution. 
Cr2 As a liberal studies teacher, 
how can we design our 
lessons so as to promote 
citizenship education 
effectively without 
indoctrination? 
I do think that “education” plays a vital role 
in the cultivation of “quality of citizenship” 
in Hong Kong. Specifically, “critical 
thinking” is an educational ideal in achieving 
the cultivation of citizenship because 
through critical thinking, we can realize the 
importance of respecting different values and 
culture, which allows us further put our 
heads together and create a harmonious and 
respectful global community. 
Cr3 What is the aim of 
citizenship education in HK? 
In other words, what do the 
government want to achieve 
through citizenship 
education? 
HK people or current generation are not 
quite sure about their identity and HK’s 
history. People always say that HK is where 
East meet West but they seldom think in the 
perspective of how this can be an advantage 
of themselves. As this is always criticism 
about HK people does not equal Chinese. 
HK young generation do not identify 
themselves as Chinese. But if you need to 
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differentiate yourself from them, you need to 
know how different/special you are. So the 
citizenship that needs to be cultivated is 
self-identity and understanding of the 
island’s history. 
Cr4 What is the difference 
between moral and national 
education subject in Hong 
Kong and citizenship 
education in western 
countries which lead to the 
opposition of moral and 
national education subject of 
Hong Kong people 
I think the classroom discussion or having 
dialogues with peers and teachers about 
citizenship should be the major direction to 
cultivate quality of citizenship in Hong Kong 
because through the discussion we can 
prepare students to become active, informed 
thoughtful and responsible citizens instead of 
people who swallow everything that others 
told them without critical thinking. 
Cr5 The key question I want to 
ask about is that, how should 
controversial issues be raised 
in the classroom? 
The key dimension would be cultivating 
critical and respectful citizens. There are 
more and more controversial issues being 
raised in HK such as Hidden Youths, 
Homosexuality etc. These questions may not 
have universal unified answers, different 
people may have different views. How 
should teachers raise these questions without 
causing social disruption among the 
students? How can teachers develop 
students’ critical thinking if students have 
firmed views? 
Cr6 One of the key questions I 
would like to ask is the 
elements that should be 
included in citizenship 
education in Hong Kong. 
Since that is strongly related 
to the motivation and 
incentive of students (or 
people in Hong Kong) in 
having the sense of readiness 
to take up this citizenship 
In relation with the elements that should be 
included in citizenship education, I think we 
need to go back to the aims-talk, it means 
“why are we having citizenship?” It is the 
sense of collective responsibility that we 
need to develop among the people in Hong 
Kong, yet people have their own free-will 
and concerns. This would require a space for 
people to discuss and compromise a same 
ultimate goal in order to construct a feasible 
content of citizenship education in Hong 
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responsibility. Kong. 
Cr7 I would like to ask “who to 
decide the content of 
citizenship education?” My 
concern is that, if a regime 
just regards it as something 
to serve for its interest, it 
could be dangerous. Then, if 
not the government, who is 
the most appropriate one? 
Take the case of the recent “Umbrella 
Movement”. I found that quite a number of 
the Hongkongers just maintain at a 
superficial level of citizenship – obey the 
law. In fact, citizenship is not just about law, 
it also refers to something which is not 
forced or listed in law such as values 
(quality, democracy etc.). Sometimes we 
should not judge by law only, but 
considering it is “just” or not, although it 
may violate the law. 
Cr8 We have our own stances 
and beliefs in critical issues 
as human-beings. How are 
we to position ourselves in 
the classroom to present 
issues while avoid biased 
judgement? 
Of course I myself have to be 
independent-minded and open-mined to 
criticize issues and welcome responses from 
students. Have to bear in mind that our 
thoughts are important but the key is to help 
students become independent-minded and 
socially aware. I have to value the 
contributions made by students. 
Cr9 I would like to know the role 
of a teacher in school, under 
the restriction of the school 
policies, to promote 
citizenship education to 
students. 
I think it is important to have critical 
thinking to analyse and understand oneself 
and his/her surrounding. The teacher’s 
autonomy to act and teach his own belief to 
students an as an individual, how to 
contribute to students’ citizenship 
development. 
Cr10 What is the ultimate learning 
outcome that we, as teachers 
want our students to achieve 
in learning citizenship 
education? 
To cultivate an independent thinking is an 
important quality of citizenship. It is 
essential that students act out what they 
believe in to the society. And with 
independent thinking influenced by teachers, 
they have to open up their thoughts, think 
critically from multiple perspectives and this 
is where they could find their own sense of 
citizenship to fit into the society. 
Cr11 My key question is after The major dimension that should greatly be 
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myself as a novice teacher, 
has learnt much more 
understanding on the 
importance of citizenship 
education, how can I 
effectively, share my 
understanding to other 
stakeholders, and raise 
others’ awareness to promote 
this thinking. How can we 
ensure education can 
become a right not a 
commodity like the past? 
cultivated in Hong Kong is the importance of 
critical thinking in education and the aims of 
education. It seems that our education 
system has been spoon-feeding our students 
and parents to further consolidate social 
conformities, instead of demolishing it. 
Cr12 If citizenship education were 
to prepare students who 
engage in critical thinking 
and celebrate multiple 
perspectives and mutual 
respect (listening and 
accommodating others’ 
opinions same and different 
from yours), why do we still 
find it so hard to come to a 
consensus on how and what 
and why students need to 
undertake citizenship 
education? (This is because 
it seems that the whole 
education system and society 
is like when a lot of 
controversies and heated 
debates are on a certain 
topics, e.g. HKDSE 
replacing HKALE and 
HKCEE, after a certain 
period, the issue / social 
environment becomes calm / 
Really to get into critical thinking, 
embrace/celebrate multiple perspectives and 
mutual respect, open dialogues with others 
(listen and accommodate others’ views same 
and different from yours). Because it seems 
students and society are becoming more 
radical, perceiving democracy as shutting 
and disrespecting dissenting voices, for 
instance, recently, some HKU students storm 
into the HKU council meeting while 
professors were discussing issues. I deem no 
matter others agree or disagree with your 
views, basic courtesy/manners still need to 
be upheld as a rational uni./HKU students. 
And some students/citizens storm into legco 
building and vandalize government property 
without a rational and independent calm 
mindset judgement. 
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cool down, and the policies 
either go ahead / get 
forgotten completely) 
Cr13 How can we respond and 
keep pace with the changing 
world to meet 
socio-educational needs and 
demands in the 21
st
 century? 
When we acquire knowledge, we emphasize 
certain knowledge that helps maintain 
human development. Organized learning 
with 4 pillars is essential: learning to know, 
learning to do, learning to be and learning to 
live together. In the process, we need critical 
dialogues instead of jumping to the 
conclusion of the educational issue. There is 
always a gap between practice and theories. 
We need to identify the gap and try to do 
action research with real-life experience. 
Cr14 What is the role of 
secondary schools and 
universities in developing 
democratic citizenship 
amongst young people and 
preparing them to be 
effective democratic 
citizens? 
Apart from promoting participating 
citizenship and active democratic 
citizenship, a pursuit of citizenship values 
that are rational and institutional, rather than 
emotive, should be the heart of the 
citizenship quality to be cultivated. In recent 
years, government hierarchy has been 
regarded as unimportant aspect because 
equality before the law and government 
hierarchy seem to be competing concepts, 
and the violence those radical protestors 
expressing their hatred and discontent 
towards the government with violence by 
breaking down a glass door at the legislative 
council is one example. Government 
hierarchy, however, should not be a 
hindrance to the exercise of equality. Values 
education of thinking increases a sense of 
individual responsibility, and help people 
develop a reflective and autonomous 
personalities and promote pride in 
community life. 
Cr15 How can the gap between - The liberal discourse that produces a 
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the aims (social and 
individuals) and real practice 
of citizenship education be 
narrowed down? 
democratic communication and stress 
the co-construction of knowledge 
- The sense of engagement by different 
stakeholders and participants 
Cr16 Question: How should a 
teacher cater the diverse 
moral values in citizenship 
education based on the 
concept of democracy by 
John Mill (1861)? 
 
Among the three capacities 
John Mill has mentioned, 
intellectual and practical 
capacity can be developed 
through formal schooling, 
universities or vocational 
training. Its effectiveness is 
mainly subject to the 
practical issues of the 
teaching. However, 
controversy is larger in the 
moral capacity. If we 
teachers could not 
compromise in the conflict 
of moral values, it might be 
catastrophic to instill our 
own moral beliefs to our 
students. 
The major direction I can identify is the 
constant reflection on aims of citizenship 
education. In session 2, I have learnt the 
importance of reflection on educational 
aims. While it can be tempting to see the 
aims of education as a fixed concept, I 
realize this can also be applicable to moral 
citizenship. The key question in question 1 
requires a constant reflection on aims of 
citizenship education in order to answer it. 
We are all living in a pluralistic society with 
many opinions and ideas. When each of the 
values encounters each other, we may 
resolve to different means to sort it out. But 
whichever means we use, we cannot deviate 
from the reflection of aims. Otherwise, our 
ideas will only be derogated into a 
meaningless, powerless discourse. 
 
 
Moral Character with Active Social Participation (SR) 
Coding Question Major Dimension 
SR1 How can we develop 
students’ moral values with 
the effort from schools, 
parents and the society? 
The development of students’ moral values, 
like respect for others/seniors, politeness and 
social ethic. In recent years, some Hong 
Kong young people have taken radical 
actions to express their views, for example, 
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they may say foul language to the other 
people (including the seniors) to voice their 
stance, which indicates a lack of respect and 
politeness to others. 
SR2 Is there any relationship 
between learning and 
citizenship education? As a 
teacher, what should we do 
to be a good model of 
students? 
I believe that responsibility is the key 
direction that I identify as the quality of 
citizenship to be cultivated in HK. For most 
teenagers, responsibility is one of the 
elements that most of them lack of. They do 
not try their very best in playing their role in 
family, school, society. As a teacher, I believe 
that being a responsible person is a must. 
Being responsible in school, family, society. 
Then, we can become a model to students 
and that is citizenship education. 
SR3 What are the criteria for 
being a responsible global 
citizen? Should the criteria 
be based on societal values, 
parental influences, culture 
and societal expectations? 
Or, should the criteria be 
based on the definition 
proposed by UNESCO? 
We should not place so much emphasis on 
the utilitarian role in economic development. 
Instead, we should place more value in 
developing students with humanistic values 
such as having respect for life and human 
dignity, equal rights and social justice, 
culture and social diversity, and a sense of 
human solidarity and shared responsibility 
for common future. 
SR4 How can citizenship 
education be addressed in 
our total education system 
in a way that enable grounds 
for critical reflection and 
discussion so that learners 
become more aware of their 
rights and obligations in the 
society and at the same 
time, of the importance of 
critical thinking? 
Involvement in social movements, 
willingness to participate in any discussion 
on social issues and understanding on the 
close relationship between individual 
interests and common goods. It is because in 
Hong Kong more and more youngsters are 
beginning to explore more social problems, 
and it is a crucial moment to help them 
understand the way to respond to and face 
these problems. 
SR5 If schools are fundamentally 
undemocratic institutions, 
First citizenship education is about learning 
people to make their own decisions and to 
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so how can teachers carry 
out citizenship education 
inside and outside 
classroom? 
take responsibility for their own lives and 
communities, in HK the exam-oriented or 
result-oriented culture has produced 
homogeneous students, therefore “learning to 
be” is the major direction to be cultivated. 
Students should experience an inclusive all 
young people regardless of ability and 
background pervasive (not limited to schools 
but integral part of all education), and 
lifelong (continuing throughout life). 
SR6 Citizenship education in 
session 6 focus on its 
learning outcome as civic 
knowledge patriotism and 
democracy, how diversity is 
an important element in 
citizenship education, those 
outcome of citizenship 
reflects that there some 
citizenship education might 
disempower people or even 
cultivate negative value, so 
the question I want to ask is 
as a teacher how could we 
reserve the openness to 
students enable them to 
make their own decision and 
to take responsibility for 
their own lives and 
community. 
I think cultivating sense of responsibilities is 
the major dimension in citizenship education. 
It allows us to sacrifice private good and 
common good as an individual and a group 
for public good. It leads us to the direction of 
inclusiveness and sustainability. 
SR7 To what extent could we 
achieve by reforming from a 
bottom-up approach to 
transform people’s ideology 
on traditional aims of formal 
education? (i.e. training 
institute to meet 
Democratic participation in all levels of 
activities. Democratic participation in 
classroom by liberating discourse helps to 
break down the traditional power relation 
from the classroom and help students to 
construct a more liberate world view and 
enhance their sense of belonging and 
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developmental needs to 
humanistic approach in 
education). How can we 
sustain the sense of 
engagement to the societal 
context? 
engagements to world events. With a better 
sense, they will develop their authenticity to 
their society and their responsibility to 
construct a better world. 
SR8 While we discussed a lot on 
individual liberty and 
ownership in citizenship 
education, I would continue 
to want to know: How 
should the notion of 
sacrifice and compromise be 
addressed in citizenship 
education? 
Respect: 
1. Respect the collective needs and 
others’ need even they are at odds 
with our own appeal 
2. Respect the result from inclusive 
decision-making even it is not in our 
own favour 
3. Respect the responsibility coming 
along even it is unpleasant to me 
SR9 I would like to ask how can 
schools take action to 
cultivate citizenship 
education other than 
“brainwashing” lesson, 
which is direct and top 
down, try to indoctrinate 
students. For example, can 
school adopt a whole school 
approach, try to involve 
students in some activities 
to cultivate citizenship, 
which include participation? 
I think active participation is the major 
dimension can be cultivated in Hong Kong 
because the hidden curriculum in schools is 
to teach students to obey and follow rules and 
orders. Students can seldom be actively 
initiated anything or to actively voice out 
their opinion. However, citizenship requires 
its members to participate, to voice out in 
order to create a better community, so there is 
a need to cultivate active participation. 
SR10 I would like to know how 
citizenship education could 
be conducted by the study 
of different subjects in the 
curriculum. In other words, 
how the subjects with 
multiple domain and 
direction of knowledge 
contribute to the citizenship 
Apart from acquiring knowledge from 
different aspects, the learning process could 
cultivate the sense of participation and 
responsibility. As the learning process would 
involve the response to membership as a 
learning entity, learners would meet diversity 
in peers and teachers, hence to contribute and 
cultivate citizenship among individuals. 
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among individuals? 
SR11 Is happiness a sufficient aim 
to justify the significance of 
learning as a process? 
Perseverance. This is based on my group’s 
consensus that engagement is an important in 
the cultivation of citizenship. In face of 
diversity among individuals, I believe 
perseverance stands as an unfailing 
propensity to connect with others and to the 
society as a whole. 
 
Democratic Dialogue for Social Improvement in a Globalized Context (SI) 
Coding Question Major Dimension 
SI1 There has been lots of 
researches and evidence 
supporting the importance of 
improving world education 
through dialogues and 
communication between 
different educational sectors, 
yet how and what exactly 
global citizen as a whole can 
jointly accomplish for 
humanistic and citizenship 
education? 
One major dimension is the consideration of 
humanity as quality of citizenship which 
education should not just about making 
profit and fitting for a certain examination 
needs. 
Further major dimension is the 
consideration of total society development 
of social goal which helps the world which 
helps the world to step forward to improve 
which holistic effort from all human kind. 
SI2 What is the ultimate aim of 
providing citizenship 
education in Hong Kong? Is 
it simply nurturing someone 
to obey the Hong Kong law 
or really for the good sake of 
the development of society. 
After receiving the civic 
education, everyone own 
their citizenship and being 
responsible and accountable 
to the development of 
society? 
I think the major direction is to understand 
the Hong Kong history. With sophisticated 
understanding of the history. People can 
understand more about the conflicts in 
Hong Kong, and to reflect what they can do 
in the society in order to own their 
citizenship through promoting democracy 
or anything they think they should do. 
SI3 One of the main concept of The major quality is the awareness of 
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civic education is to let 
students understand deeply 
the city they live in, and then 
to know deeply about their 
country, and then the whole 
world. This is an expansion 
from individual to the world. 
Is it the same expansion 
which the concept “推己及
人” in Chinese traditional 
culture Ru Jia Si Xiang (儒家
思想)? Can we learn 
anything about civic 
education when studying the 
Chinese Language and 
Culture subject? 
participating in the society. In terms of 
politics, in 2007 and 2011, the voter turnout 
rates of district council election were only 
about 40% which showed a disappointing 
participation to the society. In terms of 
living together, when facing a problem 
instead of involving helping. It shows the 
selfishness of people and the ignorance to 
the benefits of the society. 
SI4 I would like to know more 
about how we can develop 
students’ ability of critical 
thinking and individual 
learning, so that they can 
make reasonable judgements 
to deal with future 
challenges. 
I think the quality of living together with 
people in a society filled with different 
voices is needed to be cultivated. In Hong 
Kong, due to the special background of 
governance before and after 1997, each 
citizen has their own stance towards the 
policy of the city and there are too many 
views or requests to reach a consensus. And 
most importantly, they are generally not 
willing to interact with others for a 
compromise, which seriously hamper the 
development of the city. 
SI5 It seems to me that not only 
students and parents, but 
schools as well, tend to 
emphasize mostly or even 
solely on the achievements, 
and under massive 
development of shadow 
education, learning seems to 
be only about marks and 
I think the most important dimension of 
cultivating the quality of citizenship is to 
develop the shared ownership of learning 
and the community. Many students 
nowadays seldom or never get involved in 
the learning progress, and in a broader sense 
they may no longer care about the society 
and what they care is about themselves. 
They will blame the teachers when they 
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grades. So my question is: 
with the excessive emphasis 
on students’ both academic 
and non-academic, 
performance and 
achievement, will schools 
really put effort on 
conducting civic education in 
a fruitful and effective way? 
cannot learn (or have high marks) while 
they are not aware of the fact that they do 
not proactively involves in the process of 
learning. Therefore, the school can start 
from developing the sense of belonging to 
school, then to the community and Hong 
Kong. 
SI6 What is the relationship 
between citizenship and 
personal values or attitudes 
under this freedom society? 
Is citizenship affecting values 
or attitudes; or; are attitudes 
or values affecting 
citizenship? 
In Hong Kong, liberty is a special feature 
when compared to other cities or countries. 
People (including students) nowadays 
become more proactive in joining political 
events and fighting for one’s rights. 
Besides, social discourse is popular in 
today’s HK, especially web media like VJ 
media. The quality of citizenship (and 
values / attitudes) world thus be affected. 
Quality of citizenship can be cultivated by 
improving this aspect. 
SI7 How can citizenship 
education be not just the issue 
of schooling or formal 
education, but the thing that 
requires all citizens to be 
responsible for? 
The political awareness of Hong Kong’s 
citizens. In schools, we learnt critical 
thinking, what is right and wrong, what is 
social justice and democracy. Yet all those 
ideas only used in the examinations and 
most of my university friends won’t bother 
to know the political situation in Hong 
Kong by using their knowledge in schools. 
Hong Kong has no genuine democracy and 
the rich people or the executives of 
government are so powerful that hey carried 
out measures which are not favouring Hong 
Kong people but themselves. I believe that 
if our political awareness is awakened, we 
can monitor the government and to be more 
powerful to voice out and make changes. 
SI8 As our group values the From the perspective of humanistic 
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importance of citizenship 
education so much, how can 
we confront the challenges 
caused by the inherent 
standardized assessment 
cultures, societal 
expectations, so called 
curriculum reform in order to 
develop students’ intrinsic 
values such as justice, 
respect, civic virtue to get 
them prepared to be a global 
citizenship? 
approach, we, teachers should not only 
emphasize the utilitarian of education. 
Instead we should encourage our students to 
step outside the classroom to communicate 
and construct dialogues with the others. 
Like the issues umbrella movement, 
students could have discussed the issues 
from different perspectives with others to 
explore what justice is and how to be 
responsible to our society and develop a 
sense of citizenship with the value of 
respect, civic virtues and justices. 
SI9 What is the criteria for being 
a responsible, global citizen? 
Should this be based on 
social values, culture or 
parental influences? 
HK is a melting pot of various cultures 
where ethnic minority, East-Asians, Chinese 
and Mainlanders living together. As a 
person whose ethnic background is different 
from the place that I was born and lived, I 
have issues with identity myself. I believe 
that “citizenship” should not be based on a 
particular country, culture with influence 
from society. Rather that we should learn 
how to be global citizens, respect and live in 
solidarity in the world. I would say this is 
the quality to citizenship to be constructed 
in HK and anywhere in the world. 
SI10 How can teachers promote 
humanistic values in 
education, especially a sense 
of human solidarity and 
shared responsibility, given 
that Hong Kong is a highly 
economic-driven city which 
seems to value individual 
achievements and success 
more? 
In my opinion, appreciation of 
interdependence is one dimension as the 
quality of citizenship that needs to be 
cultivated in Hong Kong. I particularly 
agree with what is mentioned in the reading 
that the pillars of learning to be and to live 
together are under threat. Nowadays, 
schools and society over-emphasize 
acquisition of knowledge and skills, 
especially for managing exams, while 
neglecting the importance of helping 
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students to develop a sense of personal 
responsibility as well as an understanding of 
other people As a result, this might not be 
beneficial to sustainability development of 
our society and human development, as 
people lack concern for things happening 
around them. Therefore, I think this 
dimension should be considered more 
carefully. 
SI11 My question is “how can I 
raise students’ awareness of 
being a Hong Kong citizen as 
an English teacher?” As I 
think many HK students are 
very busy with their 
academic work and not many 
of them may pay attention 
what the society is 
happening. As an English 
teacher, I should not only 
teach the subject matter but 
have the responsibility to 
teach students’ civic 
knowledge too. 
To know our responsibilities and obligations 
in HK. We should be aware of what is 
happening around us and think about what 
we have to do / can do to make our society 
better.  
SI12 What values should be 
cultivated in citizenship 
education in today’s world, 
which is undergoing the 
transformation of the 
educational landscape? 
The major direction is to cultivate students 
to live together. In today’s world, mixed and 
diverse learning landscape on formal, 
informal and non-formal education open 
larger learning space and educators have 
different ideas about learning that bring 
various tasks and plans. The values people 
involved can all share will bring social and 
educational cohesion. Find the values 
support citizenship education. Learning to 
live together is the quality of citizenship. 
SI13 In a world of diverse values 
and beliefs, which vary along 
To me, the major dimension for citizenship 
is that everyone will find connections with 
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the spectrum, how can I 
establish a system/ecosystem 
that allow the co-existence of 
multiple values, especially 
when same values and beliefs 
speak louder and are more 
inherently dominant? 
other entities in the society, and by seeing 
the connections. They also feel responsible 
for each other’s well-bring. 
SI14 In what way teachers are 
struggling to engage 
themselves and students in 
citizenship education? 
The dimension is the engagement in civic 
society. It is because teachers have to 
overcome the struggles in order to engage 
themselves and students in the education. 
SI15 How to promote universality, 
such as common and 
collective identity, 
participation and duties, 
while respecting singularity, 
such as the individual rights 
and self-improvement? The 
former contributes to the 
world, but the latter 
contributes to individual 
learners. 
A political, societal, cultural or religious 
climate which is open to universal values, is 
crucial. Values such as fostering love of 
humanity, respecting for human rights and 
strengthening ethical and spiritual values. 
These enhance inclusiveness in the society 
and cultivates an open environment for 
universal values, such as human rights and 
peace. 
 
